COCUMENT RESUME

ED 045 5240 50 00C 426

TITLE Institute in African and Afro-American Culture.
LCirector's Report.

INSTIITUTICN Georgia State Coll., Savannah.

SPONS AGENCY Office of Fducation (DHEW), Washington, L.C. Rureau
of Educational EFersonnel Developmente.

PUB DATE 21 Jul 6¢

NOTE €9r.

EDES ERICE EDRS Price MF-$0.50 BC-$3.55

DESCRIETOERS ¥African American Studies, African Culture, African

Histcry, *Lisadvantaged Youth, Inservice Teacher
Education, #Institutes (Training Programs}, Negro
Culture, *Negro History, Reports, Social Studies,
Summer Institutes, *Teaching Methods

AESTRACT

An EPDR2 Institute, held June 10 to July 21, 196¢, is
descrited in this report detailing objectives, activities, staff,
participrants, and results. Based on the needs for inclusion of
African and Afro-American materials in the curriculum, and for a more
effective arrrcach to the rroblems of the disadvantayed learner, the
specific okjectives of the institute were: 1) to strengthen
participants' trackgrounds in the above cultures; 2) to increase
understanding of the environmental influences operating on
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I. Introduction

The program of the Institute was designed to meet the need for the
inclusion of African and Afro-American materials in the school curriculum
and the need for a morce un@erstanding and competent apporoach to the problems
of the disadvantaged learner. Accordingly, the Institute focused upon
the following objectives: (1) strengthening participants' backgrounds.
in African and Afro-American Cultures; (2) increasing participants'
understanding of the environmental factors (sconomic, social and psychological)
which contribute to ths educational difficultios of disadvantaged learnors
and (3) improving narticipants abilitics to develon and use instructional
units around Afro_-American topics which would speak to the nceds of dis-
advantaged youth.

The Institutc attemptod to achicwe the above objoctives through
the scheduling of appearancaes by guest lecturers and consultants who had
special qualifications in fields related to the Institutes' program.
In additlon. field trips were planncd to places contammorary and historic
interest in terms of the thras subject areas coverced by the Institute's
program. The coursces offerad were: History 501. African Backgrounds of
Nogro History; and Zduc. 547. Matorials and Mothods of Teaching the Dis-
advantaged. History 501 was not glven for credit but was made a requirement
for particinants bocausce of the importance of African Backgrounds in undor-
standing the role and position of the Negro throughout his sojourn in this

country. In the Bducation course, participents were given the opnortuntty
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to utilize their new knowledge and information about Africa and Afro-
American Culturss to construct units and try them out in the local high
schonl and in the high school classes of Savannah State College's Upward
Bourid Project. They were to develop units, teach them (for one weck) to
one class, then revise them and re-teach them to different classes. In
this way, the substantive content of the program would be directly and
irmediately related to the classroom situation.
IT. Operation of the Progran
A. Planning
On the whole. the planning phase of the Institute proceeded according

to the original nropnsal. Efforts were made through surveys and through
consultations with college staff, local public schonl officials and -
cormmunity leaders to determine more specifically the educational needs of
this arca, and the resources which were available for meeting then.

These survcys and consultations sought especially to establish the extent
and seriousness of the educational lacks which the Institute's program
would attempt to overcome. For example., our surveys revealed that a large
precentage of the pupils in the area high schonls possessed many of the
characteristics of the disadvantaged learner. and that courses in African
and Afro-American Cultures were conspicuously absent from the curricula of
the schools. In our consultations we sought to dotormine how well the
2ducational preparation of local teachers ammsared to equip than for coping
with the probloms of disadvantaged youth and of understanding the position
of Afro-Anericans in fAmorican socicty. Our consultatioms~ also sought
information about any nrograms in being or contermlated which dealt with

the above problems.
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Our consultations scrved to confirm the nool £Hr the throe-nronged
apyroach vhich w2 wers following. Thoy rovesled that thore was vory little
in the clucational background o>f mnst o2f the tsachors which would cquin
then to cone realistically with the problon of osducating disadvantaged
(or cuvantared) youth for living in a multi-groun socicty which seered ¢o
ba beeoriing "twn societies-sonarate and squal." They revealed, also, that
there was only one (1) progran Jesimmed snecifically for disalvantaged
learners, in the case for retarded readers who werc cntering Juniosr high
scho»l; in the entirc Chathan Corunty-City of Savannah arca. and ons »Hrogran
in Black Stulics being n~lammel-by the Great Issues (Social Stulies)

Faculty of the Savannah State Collsge Upward Boundd Project. The c:nsultqtions,
then, reermhasizel the need to »rovide exnericnces which wruld hel» teachers
t> understand thoir nusils better, an? to meet the noeds 2f both teachers

and nunils £Hr a better unierstanding »f the role of Africa in the world
society. and of Afro-inmericans in Anerican society. Aditionally. the
consultations, along with the oxamination >f available resources. indicated
the neel $1 asscrble a variety o»f naterinls. both to us? with narticinant-
toachors, and £9r ~articinants ¢ use in their work with high schyol -~unils.

The consultati-ns laid the -roundwirk Ffor comeratim with eollepge
nersonnel and with local elucatisnal leaders both in subsequent nlanninz
and in the omeratiosn >f the Institute. The princinal of the only hish
school in the city which would have a swmer progran agreed to the
use of the Social Stuliss classes for two senarats laboratory experiences
2f one week's duration each for Institute particinants. The Director of
Savannah State's Upward Bound Project hal consented t> a similar arrange-

nont while the original nromsal was being drafted; and throughout the year
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the Unward Bound Great Issues Coordinator servel as unofficial consultant
sn problems of selectisn and evaluation of instructional materials.

With respect to the availability and distribution »f resources for
nlanning some minor problems were encounterel in rogard to the interrelated
elenents of time, staff, facilities, and funds. Since Savannah State is a
rapidly growing small college, facilities, esnecially office space. arc
at a premium. Not a little time was spont Just locating satisfactory office
space, and arranging for needed furniture and equinment. In addition. the
funds did not annear to be sufficient for nurchasing the needel supnlies
and instructional materials (including books for both particinants an?
nunils) anl at the same time naying f£or release: time for the Director.
Consecuently, the Director assisted by twy Institute staff membars. under-
tinok to A5 the nlenning while carrying the normal enllege teaching load
(15 quarter hours). With a slightly larger planning grant, should such
be forthcoming, we would endeavor to secure the rolease of two-thirds time
for one person or one-thir! time for two nersons, s> that the planning
and sunervising of office staff might proceel more smosthly. The exrerience
in nerotiating for office space should enable us t9 rosolve that nroblem
somer and more satisfactorly on the second time around.

B. Particinants

Both the extent of annlicant responses and the qualifications of
the apnlicants were slightly above our expectations. There were in the
neichborhood of one thousand apnlications or expressions of interest in an
Institute which was designed for a mexitnm of 30 narticivants. Moet of
the apnlicents, moreover, were prettv cminetly qualified in terms of the

extent to which they mat the criteria for selection, and of their apparent
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neel for the kin? of armarieoncas which tho Institute sought to provide.
Althourh our-selection criteria was not losime! to achicve any spocific
mix it was hopel that the crueial ncee! in this area for the Institute’s
subject matter anl amroach, woul:l have elicitel a viler response from the
non-black teachers in the Savannoh acrea. It would ammear that more personal
contacts will be needed to secure this kinl of result, anl we have alrcaly
takon some initial, though tontative; stens in that :lirection in prephiation
for next year. Thesc stéps include arrangements for earlier contacts
with the Citv-County Social Studies Supervisor to enlist his sumort, an:l
the possible allition »f one of this yoear's marticinants to the Institute
staff to work specifically in this area.

The aurber of participants (26) seemel t9 be about risht, althourh
a variation >f from four to six in either dircection (although nraferably
upward because of the néed) would not have hal any serious conscquencos
for the Institute’s ceffcctivencss. The groun was large endugh to achieve
desirable variations in attitules and abilitics, but small enourh for con-
penial work and recreational relationshins to Jevelop. The demographic
variation also contributed to a sharing of different persnectives by
particinants from large cities (Atlanta and Charleston) from growing
cities like Savannah, and from small towns and rurel areas from outstate
Gzorgia prinarily. In terms of the ages and years of teaching experience
of the narticinants, the majority were young and relatively inexoorisncod,
although there were enough "vetcrans" who brourht with thom the benefit
of varied %inds of experiences to share with younzer narticinants and staff.
We focl, however, that this narticular wix will increase the Institute's

imact because younger teachors are more amenable to change, in additiosn



to having more years of service left {0 give to the profession. Differences
in nerspective, possibly broadening the spectrum, might have been achieved

had there been more participants from outside the South. (There was only

one - from Joliet, Illinois).

C. Staff

The staff of the Institute in African and Afro-American Cultures was
both eminently qualified and dedicated. Each of the staff member had .
special training in the area in which he worked. In addition, each staff
member had had prior teaching experiences with disadvantaged minority group
children. And since one of the objectives of the Institute was to increase
the particinants lmowledge of African and Afro-American cilltures and to
imporve their competencies in sclecting and adapting curricula materials
to mest the needs of disadvantaged youth, thersfore, the role of cach ins-
tructor was both crucial and essential to the cffoctiveness of the Institute
program.

Thus, the selection of the staff in regard to their training and skills
was highly nccessary.

Hence, Hanes Walton, Jr. was selected as the instructor for the course
in the African Backgrounds of Negro American Culture.

Dr. Walton is Associate Professor of Political Science in the Divieion
of Social Science at Savonnah State Collcge. He received his bachelor
degrec from Morchousc College in Political Science and Sociology, his Master
of Arts from Atlanta University with a major in Political Science, and his
doctorate from Howard University with a major in Government and a special=~
ization in African Government. He has taught Political Science at Atlanta

University and Savannah State College. He has published several articles
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on the Negro in American Life and some on Africon Govermment. In acquiring
a specializatinn in African Government, Dr. Walton todk such courses as
Traditional Africon Political Systems ~ which well nrepared him to teach
a course dealing with the use, development ond declinc of dAncient African
Civilizations. Morecover, the naturc and significancc of cach culture was
well known by him ~ because his extensive resezarch and publications in
this arza had further strongthen his insights. And finally - the impact
of the sléve trade upon those cultures had also been brought to his
attention. And since the particinants who took part in the institute,
had little or no knowledge of ecarly Africa (see the Appendix) - his insights
and transmission >f this kmowladge was invaluable.

Twonty=four of the twenty-six felt that he was highly qualified; and
very offcctive in geotiing over the subject mattor.

In regard to his offoectivencss in the program-test rosults indicate
that it was highly simificant. Results further showed that their was
207 increasc in six weeks in their lmowlaedge of African Cultures (sce
Appendix) and additional findings indicatc that the attitude of the
particinants regarding Africa have chanzed significantly from a negative
and neutral ons to a much more positive one.

Mr. Delacy Sanford was sclocted as the instructor in the Nogro in
dmerican History course. Delacy Sanford is an instructor in history at
Savannah State Cr1loge. He received the bacheclors degree with a major in
History from Savannah Stats Colloge and the Master of Arts in Amcrican History
and Negro History from Duquesne University, Pittsburg, Pennsylvania. He
holds a certificate in Urban Problems, with particular emphasis on the
Negro, from Carncgie-Mellon University Pittsburg, Ponnsylwania, where ks
gpent a year studying Urban problam- and their solutions. He has done
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extensive researc?'l in Negro History and has several articlas for current
publication. In acouiring his degroe in History and his certificate in
Urban Affairs - Mr. Sanford gain tremondous insights int> Black History.
And his constant rescarch in tho area further incrsasced his knowlodge and
competenca.

Twenty-one »f the twentv-six varticipants f2lt that ho was highly
cualified, while the same nurber folt that Be was very effectiv:.

The test result collaborate the porsonal evalution by the participants.
There was 2 21% increase in their knowledge in black histroy, and our
attitude test revealed that the particivants left with a mmch more
favorable idea about Black peonle - than thoy had bsfore hand.

Mr. Thonas H. Bvers was seclectod £or the course in Qurriculum and
Methodology Teaching The Culturally Disadvantaszed.

Thomas H. Bvers is Associate Profassor »f S»>cial Science at Savannah
State Crlloge; Mr. Byers e¥pects to cormplete the reguirenonts for the
doctorate in Social Science Education from Ball State University beotwoen
now and the time the promrsad Institute is echaduled to begin. Profaessir
Byers holds the A.B. dzgree from Johnson M. Smith University, and the
Master of Arts in Political Scicnce fro the Univarsity of Michigzan. H;
has taught social studizs in the publie shcools, History and Politicol
Science at the college lavel, and has taught S-cial Scicnce Hethods and
supcervised student teachers at Lincoln University and at Ball State
University (as a Docthray Fellow). In the surmer »f 1967 he served on the
staff of an NDEA Civiecs Institute (For Teachers of the Disadvantaged)
at Indisna University. Professor Byerstaught the Curriculum Mathods
course and supervlsed the field testing experience..
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In acouiring his professional training - Mr. Byers gain tremendous
insight into social science education, i.e., teaching metho@oly das 1011
as curriculum develonment. In addition, the training that he received as
a participant in one of the special media increaszd his compmetence in the
methodology areca.

In fact, cighteen of the twenty-sixk participants found him highly
qualified and some fourteen felt that he was vory effective. Field obser=-
vations of their first and sscond teaching experiences - strongly indicated
that the second teceching experisnces and techniques were greatly improved
and well balanced.

!
Miss Brenda D. Mobicy was chossn as an assistant instructor in the

Curriculum and Methods of Toaching ths Culturally Disadvantagsed course
and as the Psychomctrist.

Miss Mobley is an instructor in Rducation at Savannah State College.
She received the bachelors degree with a major in Psychology from Fisk
University, and the lMaster of Arts in Psychology from Tuskegee Institute.

In addition to hor teaching exparicnce, she has also counsclling cxperience
with college students and with all age frouns as a monber of the staff of
the Savannah Office of Economic Opportunity. Miss Mobley 'served as
counsclor and assisted Professor Byers in the Laboratcry-and Field Testing
phasas of the Curriculum and Methods courses.

In gaining comvetonce in her arca - Miss Mobley had become an excellent
person to discuss curriculum innovation and adaptation - throughly impressed
the narticinants. In fact, they learned much from her directions.

Twenty of the twenty-six particinants fclt that she was highly
qualified and twenty-onc of the participants in thcir personal svaluation
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found her very effective. The data obtained from observing the second
teaching experiences collaborated thoso personal svaluation. She was
definitely effective in this mamner.

In addition, in her rolc as psychometrist, she proved to bz invaluable
to the institute. As Assistant Director in charge of the Institute Testing
Programs - she constructcd both pre and post test to determine the actual
effoectiveness of the program in terms of goal achievements. In fact, it
was from her test instruments and questionnairces, that we ware able to
evaluate the program in terms of its strenghts, weakness and success.
Moreover, since there is no standardized test on Black History and African
Histroy, her knowludge of Test construction proved essential. Moreover,
when we sought the impact of this new material on the attitudes of the
participants - Miss Mobley once again proved usceful - because there are
no uniform test available on attitude measurements. Her knowledge of the
sematic differential device ~ has given us great insights into the therapeutic
value of tecaching Black History.

Consultants

In light of one of our objectives which was to increcasc the participants
knowledge of African and Afro-American Culturces and to improve their com -
potences in selecting and adapting currucilar matorials to meet the nseds
of disadvantaged youth = we selected visiting consultants who were very
specialized people in this respective arcas and who could supplement the
work of the various instructors.

Moreover, asince two factors - i.e., art and rmsic were traceable
cultural artifacts from the African to the Afro-American cultures - we
especially needed some competent peovle to deal with these ;areas. In
addition, the use of the library facilities we felt was crucial as well
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as well as an overall undorstanding of Black History.

And furthermwora, tho smecial »robloms of disadvantagad studonts
had t» be prosentoed and dealt with as well as somo useful to71 explained
to the teachers that they could use in aiding thelir disadvantaged students. .

In this light then, we chose the following neonle:

Mr. Androw L. McLemore, Head Libranian at Savannah State Colloge.

Hc related the uss of library facilities as well as how t2 locate pertinent
refersnce marerials in regard to African and Afro-American History. In
their personal svaluation, twenty participants found hin well qualified
and sone 2lithteon £ind hin very offective in necting their needs in this
area.

¥r. Jade Sirmzwns, Princinal Harris Reading Contor. Mr. Sirrwns
discussed one of the most primary problems »f disadvantaged children,
ie., reading. In addition -~ he conveyed techniques and theories as how to
nest and correct them. His presentation was essential - because one
couldn't irmrove the self-concept »f Blacks with Black History - unless
they could real it first. Nineteen »f the narticirants found his nresentation
vory offective and twenty-two found hinm highly oualified to deel with the
nroblen.

Mr. Phili» Hampton, Artist and Art teacher at Savannah State - was
chosen tn talk on the nature and significance of African and Afro-Amokican
art. And since art is one of the traceable cultural artifacts of Black's
life - his nresentation was sssential. M1 of the particinants found hin
well qualified, and all of then felt that he was very effective in meeting
their needs.

Mr. Walter Allen. music coordinator for the public school systen
of Athens, Georgia - and part-tims faculty instructor at the Unlversity of
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Georgia - was cho~sen to discuss tha nature and sighificance of African
and Afro-imerican nusic because it too was one of the traceable fecautres of
Black life. Twonty-five of the participants found his presentation tn
be of essential, while the same numbor found him well qualified.

Dr. Sarmel Dubois Cook - Assaciate Professor of Political Seience
at Duke University was chosen to discuss the overall nature of Black History.
His writings and rescarch on the philosuphy of Black History has made him
an oxpert in the field - and twenty-four of the narticipants found his nre-
sentation - highly useful and effactive. A like nurber felt him to be
highly qualified.

Attormoey Chester A. Davenport - Logislative Assistant to Senator
Cranston (D-Calif) - was choson to discuss the logal sorvices that were
available to the culturally deprived. Twenty of the participants found
hinn well qualificd and the samo numboer found him very effective in helping
then gain kmowledge on how €2 heln their students.

In conclusion then - I fecl that both the regular staff and visiting-
eonsultants had a tremondous irmact on the success of the progran. The test
results show a sizable increase in the knowledge of African and Afro-
Armerican History. The summary of the field observation of the teaching
experiences also show a nesitive irmrovement in the toaching techniques
and methods of the particinants. And there also seem to have been a
trerendous change in tho attitudes of the participants from negative and
neutral ones to mnsitive ones. This then leads one to conclude that the
achicvements and successes of the institute was was due to its' staff.

In other words, the effectiveness of the program was due in nart %0 a
cormetent skilled and highly snecialized staff, both regular or visiting.
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D. Orientation Propgran

Particinant oricntation bogun with an Ice-breaker Social on the evening
of thoir arrival in Savannah. Paticinants and their snouses wore able to
neet with staff and with cach other on an informal basis, and to exchango
information about cach othors' backgrounds which relationshins as the
Institute progressed. This initial activity was f£ollowed up with a more
formal sossion on the first day of Institute classes. At this session
the staff‘was formally introducel with a brief discussion being given of
the specific educational and professional qualifications of ecach faculty
norber in terms of their relationshin to the spocific contributién which
he (or she) was cxpected to nalke to-the Institute s »rogran. Bach regular
faculty rcrber then bricfly explained the objJectives and nature of the course
and/or other activity for which she was responsible.

Snccial activities, designcd to establish a continuing dialogue bet-
ween and among particinants andd staff, were conluctel throughout the Juration
of the Institute. Usually these took the form of evaluative an! »lanning
session held during one of the rogularly scheduled class periods. At
these sessions; particinants and staff evaluatel nrovious activitices and
decided, on the basis of the svaluations, whethor the activity, or similar
ones 8aould be continuel, modified or oslininated. Except in cases where
it was felt that provious cormitronts were binding, the declisions taken
at such sessions werc followcl. Particinonts decidel, for axamle, that
instcal of the Librarian's making a seconl schoduled class apncaranco,
that the session would bo conducted in the Library itsclf. Porticinants
ogreed that the scheduled tripto the Realing Center woull be more beneficial
%0 thenl thon would a second lecturz by the Diroctor of ths Center. Other

decisions, affceting spocific classes, wore also nade as a result of
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particinant-instructor consulations.
B. Program Operation

If the extent to which the specific program objectives were met is
measured in terms of observed participant behavior, then two of the
objectives were met to a great extent, while the third was met to a some-
vwhat lesser extent. The behavior used as a criterion in evaluating the
first objective-strongthened backgraund in African and Afro-American
Culturcs - was norformance on nre and post-tests which all participants
wore glven. Gains in this area were registered by all of the participants.
As the morc extonsive roport in Section F (below) will reveal, thesc gains
ranged from significant to impressive. The second objcetive - incrodscs
understanding of the cnvironmental factors which affoct the educational
performance of disadvantaged youth - was evaluated subjectively in terms of
contributions to class discussions, and in nert objectively through a
contont analysis of units which perticipants brought with them as contrasted
with thosc which devecloped during the course of the Institute's program.
Again, the improvement ranged from significant to impressive. The third
objective utilizing African and Afro-American topics to develop instructional
units which would speak to thc nceds of disadvantaged youth - was achieved
to a lesser degree than were the other two. However, given the obstacles
which participants had to overcome, the limited success in this area was
all that could be expected.. Two of "these obstacles, neither of which was
entirely attributal to the participants themsleves, are worthy of brief
mention at this point.

The first obstacle was the requirement that the participants who

worked with the Upward Bound Classcs focus upon some minority group or
groups other than the Negro, and then compare the cxpericnces of the differont
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minorities. This’requiremant was established by the Instructor as the
surest way to avoid duplicating work previously taken up or plamned by
the regular Upward Bound Instructor, since the tlass were already studjing
The Negro In America. Participants cexperienced some difficulty in finding
enough materials dealing with other minorities, while the brief time span
(These classes met 3 days por weck) precluded effoctive development of
cormarisons.

The second obstacle was plzced in the paths of the participants who
worked with the local high school ¢lasses. That bbstacle was the thinly
disguised opposition of the tcachers and parents to the teaching of black
history to white children (and a fow black children) by black teachers.
(Participants were allowed to choose between the high school and the eollege's
Upward Bound ProjJect, and only one of the Caucasian participanrs chose the
high school). The teachers openly challenged the accuracy of the information
being nresented, and in other ways interfered with the participants ner~
formance in the classroom. In addition, particinants were unable to use
the school's audio-visual equipiment because it was being repaired during
the sumer months. Finally, the parents brought so rmch pressurc to bear
sn the school superintendent and principal that the principal unilaterally
terminated the laboratory experience after three days of a’projected
ten day activity. As a result of this terminatinon, these participants had
to be combined with those who were working with the Upward Bound classes
for the second week of the laboratory experience.

In spite of the above obstacles, however, some interesting and innovative
classroon procedures were tried out rather sucessfully by quite a few of

the participants. They were attarpting td-utillze the "New Social Studies"
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armroackes daveloned by Fenton®, and therc were interesting adaptations of
s of these apnroaches to the study of minority groups and of the dif-
ferential irmact of prejudice and discerimination upon thesc grouns.
Particinants pade good usc of £ilms, filmstrins, tape rocordors, and esnecially
the overhcad projector in tcaching their classes. Thoy almsst made use of
the nowest duplicating materials and equinment, some nrovided by the college
and sonc indonendently by the Instituto, in doveloning and/or dunlicating
instructional materials. Use of the overhead projoctor and of duplicated
handouts scaered t> be rore offective in stimulating active punil involvenent
than any of the other dovices uscd. In addition, thore wore scveral very
effective learning situations created by uss of the blackboard both to com-
mnicate bead ideas and to mose questions for nmunil reaction.

The informal orogran, which included field trips and social activities,
nade both direct and indirect contributions to the cffectiveness of the
Institute. The field trips made a direct contribution by giving narticinants
an on=the-spot loock at some of the deplorable conditions under which noor

Negroes and other disadvantaged nersons live and by providing onportunities
to viow sone of the historic nlaces associated with American history in
generasl, as well as with Afro-irerican history. Indirectly, the field
trips contributed to the Institute's effectiveness by increasing the nurber
of ocoasions for narticipants and faculty to become better acquainted and
better informed about each other. This was also true of the social gatherings
vhich afforded particinants and faculty some of the kind of relaxation
which revitalizes one for future efforts. In addition, the soclal activities
gave faculty and particinants a chancoe to get to kmow each other on an
infornal, individunl basis, thus helning each to understand the other better.

eawin Fenton, Teaching The Now Social Studies (New York: Holt, Rinehart
end Winston, 1966.
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The Institute's faculty including the Director and participants all
felt that the Institute did not last long enough for optimum achievement of
the goals which it had established. The beginning date war satisfactory
because it corresponded with the beginning date for the summer program of
the college. Extending the ending date about two weeks would have given
faculty and participants mor; tina for planning and joint evaluation of
experiences, and participants more time for study and reflection, as well
as for constructed activities. [The need for such additional time became
more apparent as the Institute progressed.]. In all probability, a longer
time period would make its most significant contributisn to the effectiveness
cf the laboratory experience. [Since this was the area in which lack »>f
sufficient time for planning was felt nost keemly]. Overall, the same basic
program extending over ‘eight weeks instead of six, should enable faculty

and participants to do a rmch better Job, and to enjoy it more.



A STUDY.OF7THE 'IMPACT:OF.THE INSTITUTE IN AFRICAN AND*AFROAMERICAN CULTURE

Black children experience constantly damaging discrimination and grejudices
which impede their psychological development and render impossible the formae
tion of sound personality structure. The impact of his experiences is seen
in every aspect of his behavior and especially in the social-learning situate
ion. It cannot be denied that our nation faces a crucial problem--the necesw
sity of securing greater.understanding and harmony between the races. Vital
to the solution of this problem is an awareness among both non-Blacks and
Blacks of the importance of mutual understanding, respect, cooperation, and
interaction, Primary to this however, is the essentiality of the enhancement
of the self-concepts of slack children.

A particularly advantageous bosition for contributing to the formation
of positive-self-concepts among Black children is that of teacher. Those
teachers with sociological and psychological perceptiveness inio the impact
of socio-econcmic and cultural deprivation upon self-concept and level of
. educational attainment, manipulate in the relationship between teacher and
environmental expectations and pupil attainment in such a manner as to bring
ébout the desired personal enhancement.

The Institute in African and Afro-American Culture was designed to attain
many goals--educational, social, and psychological in nature. An awareness
of the problems confronting Black children in the construction of positive
self-conéepts, and the problems facing teachers, many of whom are vastly

laicking in prepération for, the mutual fuiction they hzve: in this aspect of




development, were the basis of those goals. Cognizance of the role of the
teacher in forming self.concept resulted in the two major objectives or
goals upon which the present study focuses: a) an increase in the Institute
participanté' knowledge and understanding of Black history and culture, and
b) concommitant favorable modification of their concepts of Black people
and their conditions and behavior,

METHOD

Subjects
The subjects for the study were the participants in the EPDA Institute in
African and Afro-American Culturel at Savannah State College, and students
frem the Upward Bound Program at the college and those enrolled in a local
public sumner school programe The Institute participants were 9 men and
17 women, while there were 41 male students and 53 female students. The
main focus was upon participants in the Institute, with the students having
been the group used in the practicum phase of the methodology course taught
as a part of thé Instifute's program. The participants represented schools
in six states and cities (see Table 2 ) with populations ranging from 250,000
to less than 2,500. Most of them taught social studies classes in public
schools, grades 7-12, with Black student populations of over 75 per cent.?
* The students ‘were in the eleventh and twelfth grades and were fram 15 to 18
.' years olde

Instruments
Increase in knowledge and understanding of Black history was assessed

using an objective Black History Test. Due to the lack of a comprehensive

1

The Institute was sponsored by the Department of Health, Education, and
Welfare under the Education Professions Development Act.

O 2see Table 1 for further description of the participantse
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standardized ixistrwuenf. of this nature, the Black History Test was d2veloped
from tests used in Black History courses taught at the college over the past
fow years. Item-analysis and other evaluative findings indicated that the
test is a reasonably valid measure of knowledge and understanding of Black

- History.

The Semantic Differential, an instrument developed by Osgood (Z|.957').3 was
used to evaluate modifications of concepts of Black people, their conditionas,
and behavior. This instrument assumes that measurement of the important
componients of a concept can he made by securing ratings of the concept on
a number of bipolar adjectives, and from such ratings a semantic space can
be defined in which the meaning of a concept can be specified. Specifically
it attempts to measure the connotative meaning of a concept on one or more
of these bipolar scales. Further assuming that connotative meaning is
multi-dimensional, and that the concepts we commonly develop are heavily
weighted by three factors, factor-analysis has yielded three scales on the
semantic differential representing the major dimensions of meaning. The
instrument®s major use is that of measuring changes in connotative or implied

meaninge

Procedure

The Black History Test was introduced to the Institute participants as a
diagniostic measure of their knowledge of Black history and culture during the
orientation period, which was the first day of the Institute. Information
about performance was given only in a general manner. The Black History
Test was re-administered six weeks later on the last day of classes of the

Charles E. Osgood, George J. Suci, Percy H. Tannenbaum, The Measurement
of Meaning, (Urbana: University of Illinois Press, 1957).



Institute to provide the retest measure and that of differences in re-
sponses. The tests were scored and evaluated in the same manner on both
occasions.

The Semantic Differentiaf*was also adninistered to the participants
on the first and last days of the Institute. Here again the purpose was to
attain measures of pre-Institute responses for comparison wiih post-Insti-
tute responses. The differences in performance comprised the measure of
modification or change. Thirteen concepts were included in the instrument,
with 18 scales forming the bases for judgement. Among the thirteen concepts
were concepts directly relatec to the subjeét matter, as well as others
which bore some othér direct or indirect relationship to ine concept of
Blackness.

The students made semantic judgements of four concepts on 18 scalese
The Semantic Differential was administered to fhem prior to being taught
by the participants and after one week of classes with the participants as
teachers. As with the assessment of participants the differences in re-
sponses formed the measure of modification.

All responses were totaled and the déta analyzed in the following
manner. The Elack History scores were evaluated as to changes in actual.
scores and individual rank. Mean scores, standard deviations, Rho cor-
relations, and a test of significance of difference between the means of

“the two tests were computede The raw data obtained with the semantic
differential were a series of seven scores indicating the positions, or
semantic spaces, on the 18 scales, and designated the digits 1-7. To

iFor further information about the semantic differential, semantic theory, and

practice, see Charles E, Osgood, "The Nature and Measurement of Meaning,® Bsycho..
lozical Bulletin (VOlo 49, 1962 » C.Ke Ogden and I.A. Ri.chards, The Meaning of
Meaning, (rev. ed.), (New Yorks Harcourt, Brace, & World, Inc., 1947) and John

Be Carroll (ed.), Language, Thought, and Reality: Selected Writings of Benjamin
O lee Whorf , (Cambridge, Mass.: The MIT Press, 1962). -




maintain scoring consistency, the favorable poles of the three factor
scales (evaluative, potency, and activity) have been assigned the score
of "7% and the unfavoravle poles the score of "1", with the score "4

being rieutrale Thus, the scores were interpreted in the following manner:

| 7= extremely favorable, 6= very favorable, 5= favorable, 3= unfavorable,

2=very unfavorable, and l=.extremely unfavorable. Although the evaluative
scale yields the more valid attitude score, the potercy and activity scales
are used to provide, aside from attitude tqward a concept, information on
the concept as a whole. The potency factor is concerned with power and the
things associated with it, such as size, weight and toughness. The activity
factor is concerned with dynanimity--quickness, agitation, excitement and
warmth. Semantic differential responses were analyzed for mean group scores
for all scales of each concepf..' Differences in allocation, i.e. difference
in meaning as measured shift in change in sen.nantic space of concepts

were computed, yielding measures of differences in pre~ and post-Institute
responses. Analysis was also made of the direction and magnitude of

change in concepts, and the differences in meaning of the concepts "Negro®

and ®African.”

Results

Tables 1 and 2 give a description of the participa ., their sex,
ages, education, teaching experience, and the geographical locations
where they are employed. Did these teachers indeed increase their know-.
ledge and understanding of Black history and culture? The results shown in
Table 3 give an overwhelming affirmation that they c:l;i.c‘..~ All of the chunges
in performance based on the comparison of test and retest scores were PO=

sitiye, Th_e average increase in scores was 20 points, with a range in



scores of 2 ‘to 51 points. Further, analysis 61‘ the difference between the
'means of the two sets of test scores was highly significant (p .001),
indicating that the probability of such a change occuring by chance alone
was less than one in one hundred. Correlation between the two sets of
scores was very low (r=.27), exhibiting a limited relationship between the
performance of the participants on this test before the Institute as come
pared with their performance on the samé measure after the Institute. Clearly,
the increases in perfoﬁnance were based on the assimilation of information
transmitted during the course of the Institute, rather than any previous
knowledge of the subject. The objective of increasing knowledge and under-
standing of Black history was attained substantially.

Inspection of. Tables 416 show a definite contrast in the mean ratings
and differences in allocation‘ of the concepts rated on the semantic differen-
tial. These tables give tha résults of pre- and post-Institute ratings,
by participants, reflgcting changes over a five.week period. The difference
in allocation measure was based on the mean group ratings of the concepts,
.usi.ng a genefalized distance formula which assessed the linear distance
between the points in the semantic Spacés represented by pre- and post-
Institute ratings.. A graphic representation of these changes can be found
in Figures

The concepts "Poverty," "Cultural Deprivation,™ and"the Disadvantaged®
{fables 4-7) were rated unfavorable on the evaluative scales. Host intense
was the attitude that they are bad, unattraciive, tense, and unpleasante
On the poténcy scale they were generally designated as being tough, dif-
ficult and impotent. However, the activity factor illustrates that the
participants view them as dynsmi¢ forcese '



Favoraltile evaluative ratings were assigned to the concepts "Black
Self-Concept"”, "Negro", "Black Power”; and "African®, Tables 7, 8, 15
and 16» These concepts received significant ratings of "good", "valuable",
and "wise", while also being attractive, and pleasant. Ratings of these
three concepts on the potency scale attributed strength to all of them,
with the most "rugged" being the concept of "Black Powcr." Activity-
factor ratings indicatéd that all three of the concepts are dynamic, and
"sharp,™ the concept "African" being rated highest of this factor. A
decided difference in concepts on this scale exists, however, in that the
concept "Black Power" is rated as being tense as opposed to the others.

The most extreme unfavorable evaluative ratings were assigned to the
concept "Racism.” This unfavorable attitude toward "Racism" increased
in intensity during ihe program, being rated as extremely "bad", "unplea.
sant", "tense", "crqel" and "ignorant" at the close of the program. It
was designated an intractable concept, very "active" .;md "tense". Also
Jjudged unfavorable on the evaluative scale were  the -concepts "Separatisa®
and "The Establishment." However, ratings of this concept on the potency
and activity scales were approaching neutrality. Further, "Separatism®
was Judged as being "tense®™ and “sick."

The concepts "Revolution" and "Welfare™ generally received neutral
ratings by the participants. "Revolution" was rated, however, "tense"™ and
®unpleasant® on the evalt.xative scale, as well as on the activity scale.

Comparison of the mean semantic judgements of participants according
to ethnic membership (Tables 18-30) ‘of the thirteen concepts shows some
significant and interesting d?.fforencoa. The concepts on which these two

groups differed most in their ratings were those of "Revolution,” "Separatismw,®




and "Racisme" There was, however, a general decline in the amount of dif-
ference at the close of the Institute. The greatest similarity or agree=-

nent was between the concepts “Black Power,™'The Disadvantaged," and "Poverty"™
before the Institute, and “Black Self-Concept', " and "Poverty" after the
‘Institute. The concept "African" was rated practically the same by both
groups both pre- and post-Institutee.

Evaluation of changes in concept on the semantic differential must be
made on a relative basis. Thus, the changes in one concept must be com-
pared to those in another. Without question, in the nresent study the most
favorable change, among participants, was in the concept of "African." (Table
17) This concept underwent a positive change on all three scales--the only
conczpt showing the same directioh of change throughout. Substantial favore
able changes on the evaluative scale occured for the concepts “Separatism,®
“Revolution," and "&;stablishmeﬁt." And though the changes that took place
were not of the magnitude to alter the unfavorable attitudes toward these
concepts, there does appear to be a decrease in the intensity of the nega-
tive feelings toward them. The increase in unfavorable ratings among the
other concepts were minimal in comparison to the positive changes described
above. .

Table 31 shows changes from pre- to post-Institute in semantic dif-
ferential judgements for participanis in terms of ethnic membership. Here
we find the greater favorable changes on the evaluative scale were made
for the concepts "Separatism,” “Militance" ,, “Revolution" and “African"
for both' groups. Other favorable changes were shown in the concepts "Black
Self-Concspt®, * Poverty," "The Disadvantaged," and "Black Power" for the
Black participants; and "Cultural Deprivation,” "Negro,® ®Racism" and "Welfare®
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for the non-Black group. The information in these two tables indicate
that the Institute has had some effect in the modification of the sttitudes
of the participantse The extent of this modification, and its consequent
effect on their future behavior cannot be measured at this time.,

Tables 32-35 give the results of ssmantic differential judgements of
the 9% studencs taught by the participants. The students rated four cone
cepts on 18 scales. Analysis shows minimal changes in the ratings of these
concepts in the course of a week. They assigned favorable evaluative

retings to the concepts "Negro" and "African." They received favorable

ratings on all scales. %Poverty" and "Racism" received unfavorable ratings.

The students found "Foverty" "bad" and "unpleasant,” while "Racism" is
"tense." | '

Pre- and po_st-teaching changes in semantic differential judgements
for these students were in a négat.‘..ve directi'.on. The greatest changes
were for the concepts "Racism™ and "African," though there was no signife
jcant change in semantic space,

For the purpose of masuring the participants and students attitudes
towards the concepts "Negro® and "African,” the information in Tables 37=
40 was compileds With a nation-wide controversy raging over what Black
people should be called, we sought to .measure the relative merit or ate
tractiveness of these two concepts for our subjects. The. :results show
that while the differences here are also minimal, there appears to be some

preference for the term “"Negro® as attested by the higher favorable rating.

Disc\_lssion

These findings indicate that the'Imstituie in African and Afro-American

Q fulture was extensively successful in increasing its partici;iants knowledge

RIC
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and understandﬁ,ng of black history as measured by the Black History Test. The.in-
creases in performance and statistical significance of such can be reidily attribue
ted to thelir experiences during the Institute’s program. These findings indicate
" the relative merit in teaching such courses, possibly in part, because of the
readiness and ease with which this informatior is absorbed.

The results of the semantic differential judgements, though not entirely
conclusive, further illustrate that attitudes can indeed be modified through the :..:
incorporation of new facts and ideas. Favorable ¢hanges in attitudes toward cone
cepts such as "Black Self-Concept", "Poverty", “The Disadvantaged", "Negro", and
"Welfare"'should have some meaningful impact on the future performance of these
teacherss When thelr occupation.: requires that they impart knowledge and ideals
to students wiio are blaék, in the process of forming self-concepts, disadvantaged
due to povérty and beiﬁg assisted through welfare, favorable attitudes toward these
concepts are a necessity. .

Words and their implied meanings, function very significantly in an individual’s
behavior. In fact, they can theoretically change one’s whole environmental per-
ception. As a measure of attitude., the semantic differential has proven to be
highly reliable, and has displayed reasonable face validity. And, while it does
not offer extremely detailed information about the structure of attitudes, it
has proven to be a very good standard instrument for the measurement of attitudes,

The increase in knowledge of black history and culture appears to have had a -
very direct impact upon t-2 attitudes of the participants toward those concepts
related to the information taught. That aatitudes are a result of varied types of
' learning is an accepted fact, and changés of the magnitude and in the directions

observed in the present study further corroborate this facts
Hindered by the lack of standardized measuring instruments for the analysis

of the factors investiigated, and a very short perioa of duration, the present
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study has of necessity been innovative. And, while many may question the
validity of the data and conclusions obtained, until a more adejuite, more
discerning methods are devised, those used herein might be a point of
departure. This study was carried out, not to prove the relative merit of
black studies in the modification of attitudes, but to determine whether or
not such merit exists. The results gathered herein show that it does. It
is hoped that in the very near future another institute of this type can be
conducted, and that at that time there will be adequate instruments to evaluate
its impact, and that they be compared with the findings of the present study.
In the meantime, efforts afe being made by the staff of the EPDA Institute in
African and Afro-American Culture to devise such instruments and extend their
study to the effect of the Institute experience upon the future performance
of its subjects or participantse

. The limitations of the design and execution of the present study do not
cancel out the conclusions drawn. Black hj.si;ory and culture is a legitimate
area of study - one which evokes extensive interest and involvement. Black
studies are further capable of bringing about changes in the attitudes of
not only non-blacks, but also blacks, towards blacks and things black.
Heightened understanding of a group of people also fosters compassion for
the .group = compassion which most §ertainly be reciprocated. An understand-
ing of black history and culture further affords one insight into the nature and
causes of racial problems - an understonding which is prerequisite to racial
harmony. The experience of the participants in the EPDA Iastitute in African
and Afro-American Culture was not a totally unique one. However, the data
gathered after only five weeks is significant, and has pbsitive~ implications
for the role of black studies in the future.




DESCRIPTION OF INSTITUTE PARTICIPANTS (N=26)

Variable - N %
Sex
Male 9 35
Female 17 65
Age (average)
Male 34
Female 30
#ducation
Bachelor's degree 24 92
Master's degree 2 8
Teaching Experience
1.4 years 13 50
5-9 years 6 23
1014 years 2 8
15-19 years 1 L
20 years or more 4 16




TABLE 2

PARTICIPANT PueRFORMANCE ON BLACK HISTORY TLST

Subject Tast Retest Inecrease in
Score Rani Scor Ranle Score
1 56 7 é? 15 1
2 3y 205 56 25.5 1?7
) 52 12 59 2l.5 7
b 43 19 94 1 51
5 45 18 72 9 27
6 53 945 60 20 ?
7 37 24,5 68 13 31
3 29 256 59 21.5 30
) 50 14 80 30
10 58 6 65 16 7
11 54 8 64 1745 10
12 37 24,5 71 10 3
a3 53 95 68 13 15
1k 22.5 69 11 3l
15 77 2 &9 3 12
16 83 1l 85 5 2
17 39 205 57 23.5 18
18 59 5 68 13 9
19 48 16 57 23¢9 9
20 52 12 56 254 4
21 64 3 73 8 9
22 38 22,5 L. 19 23
23 é2 & 92 2 30
24 48 16 &4 1745 16
25 48 16 88 N 40
26 5212 26 2 2
Test Rotest
Hean . 50 70
Standsrd Deviation 8.48 15

plouol T =,27




TABLE 3

CEOGRAFHICAI DISTRIBUTION OF PARTICIPANTS

State/City

No. Participants

Alabama
Dothan
Enterprise

Arkansas
West Helena

Georgia
Athens

Cemilla
Claxton
Milledgeville
Monroe
Ringgold
Savannah
Sparta

Illinois
Joliet

Mississippi
Tupelo

South Carolina
Beauvfort
Charleston
Conway

Frogmoré

) YT

b




TABLE &4

MEAN RATINGS AND DIFFERENCES IN THE ALLOCATION (D) OF THE CONCEPT
YPOVERTY" AS RATED PRE=~AND POST-INSTITUTE ON THE THREE SCALES JOP THR
SEMANTIC DIFFEZRENTIAL BY PARTICIPANTS '

Scale Pre-In;tituto Post-Instituta D
! M
Bvalyative
Good-Bad 2.03 l.42
Beautiful-Ugly 1.92 1.69
Intelligent-Ignorant 2.35 2.54
Kind=Crusl 2.19 2.03
Relaxad-Tense 1.92 1.85
Valuabhle-Worthless 3.07 2.31
W4 ge~Foolish 2.73 2.31
Fleasant-Unpleasant 1.69 1.85
Total Scale 2.2, 2.00 113
Eotency
Large-Small L.92 5.53
Hard-Soft 5.6l 5.81
Heavy-Light 5.31 5.38
Rugged~Delicate 5.11 5.81
Dee~Shallow 5.38 5.64
Strong~Heak 2.92 3.62
Realthy-Sick 2.35 1.85
Total Scals 4,.52 4.78 2120
Relaxed-Tense 1.92 1.85
Sharp-Dull 3.23 4el12
Active~Passive 3.35 «56
Fast-Slow 3.47 4.19

Total Scale 3.00 3.68 133




- TABLE 5

MEAN RATINGS AND DIFFERENCES IN THE ALLOCATION (D) OF THE CONCEPT CULTURAL
DEFRIVATION AS RATED PRE-AND POST-INSTITUTE CN THE THREE SCALES OF THE
SEMANTIC DIFFERENTIAL BY PARTICIPANTS

Scale Pro-Ingtitute Post-Institute D
Evalugtive
Good-Bad 1.58 1.50
Beautiful-Ugly 2.0l 2.8,
Intelligent-Ignorant 2.2 2.5,
Kind-Cruel 2,19 2.12
Relaxed-Tense 2.8 2.15
Valuable-Worthless 2.80 2.00
Wise~-Foolish 2.62 2.43
Pleasant-Unpleasant 2.00 1.69
Total Scale 2.31 2.16 .138
Potency
Large-Small L.65 L.65
Hard-Soft 5.15 5.35
Heavy-Light L.88 LT3
Rugged-Delicate 5.08 5.12
Strong-Weak 3.08 3.62
Healthy-Sick 2.50 2.35
Total Scale 4.37 L4l
Activity
Relaxed~Tense 2.85 2.15
Sharp-Dull 3.7 3.65
Active-Passive 4.00 L2
Fast-Slow 3.77 4.0L
Total Scale 3.59 3457 097




TABLE 6

MEAN RATINGS AND DIFFFRENCZS IN THE ALLOCATION (p) OF THE CONCEPT "THE
DISADVANTAGED" AS RATZD FRE~AND POST-INSTITUTE ON THZ THREE SCALES OF
THY SEMANTIC DIFFERENTIAL BY PARTICIPANTS

Secala Pre-Tnstitute Post-Institute D
M M
Ivalugtive
Good~-Bad 2.04 1.65
Beautiful-Ugly 1.96 2.46
Intelligent~Ignorant 242 2.88
Kind-Cruel 2.38 2.65
Rm’?en” 2a 312 2. 23
Valuable~Worthless 3.50 2.69
Wise~Foollish 3,27 2.73
Pleasant-Unpleasant 2.08 2.50
Total Scale 2.50 2.48 135
Parency
Largs-Small 5.27 4.8
Heavy-Light 469 5.08
Rugged~Delicate 432, 5.06
Dsap-Shallow 5.08 4438
Strona-iesk 3.19 3.12
Heal thy-Sick 3.12 2.81
Total Soals Lol L.ib 095
Relaxed-Tense 2.31 2,23
Sharp-Dull 3.19 4,08
Activo-Passive 3.73 415
Fast~Slow 3.19 3.65
Total Sceale 3.11 %.53 1,090




TABLE 7

MEAN RATINGS AND DIFFERENCES IN TH% ALLOCATION (D) OF THE CONCZPT “BLACK
SELP=-CONCEPT" AS RATED PRE-AND POST-INSTITUTZ ON THE THREE SCALES OF THE
SEMANTIC DIFFERINTIAL BY PARTYCIPANTS

Scale Pre~Institute Poat~Institute D
S M
Good-Bad 6.58 5,81
Beautiful-Ugly 6.46 5.81
Intelligent-Ignorant 5.62 5.77
Kind~Crusl 4.81 §.27
Relaxed-Tense 5.35 o he96
Valuable-Worthless 6.58 6.31
Wise=Foolish 5.69 6.08
Pleasant-Ulpleasant 5.62 5.46
Total Scale 5.8 5.65 139
Eatency
Large~-Smell Lebib 5.00
Hard-Soft 535 5Le27
H“W’ n&h@ h . 16»6 ho 23
Rugged-Delicate 54.19 L.04
Deep-Shallow 5.12 5.35
Strong-ieak 6.08 5.27
Heal thy-Sick 5.73 5.
Totsl Scale 5.05 L.B4 «104
Relaxed-ig@1se 5.35 469
Sharp-Dull Lo31 5.15
Active-Pasasive 5.69 5.65
Fast-Slow 4 5L 5.0L

Total Scale 5.10 5.13 .089




TiBLL 8

MEAN RATINGS AND DIFFERENCES IN THE ALLOCATION (D) OF THE CONCZP.' "NRGRO"
AS RATED PRE-AND POST-INSTITUTE ON THE THREE SCALEC OF THE SEMANTIC DIFFERENTIAL
BY PARTICIPANTS

Scale Pre-Institute Post-Institute D
M M
Evaluative
Good-Bad 6.15 6.12
Beautiful-ligly 6.15 5.96
Intelligent-Ignorant 5.88 6.12
Kind-Cruel 5.23 5.14
Relaxed-Tense L.0L 4.23
Valuable~Worthless 6.58 5.81
Wise-Foolish 5.73 5.46
Pleasant~Unpleasant 5.85 5.00
Total Scale 5.70 5.48 .116
Potenc
Large-Small 4.38 4.81
Hard-Soft L.38 4.31
Heavy-Light L.69 4.35
Rugged-Delicate 4.81 L.77
Deep-Shallow 1,.58 14,.96
Strong-Weak 5.65 5.54
Healthy-Sick 5.08 5.31
Total Scale £.80 L.25 072
Activity
Relaxed-Tense L.04 L.23
“harp-Du}l L.96 4.58
Active~Passive 5.35 5.42
PFast-Slow 4L.38 L.58
Total Scale L.68 4.70 067




TABLE 9

MEAN RATINGS ANO LDIFFSAENC:8 IN THs ALLJCATIUN (D) OF THs CURCEFT "R.CILSHM®
AS RATSD PRE-AND POST=INSTITUTs ON TH. 1lflke 3C.LLS OF Tis ZiMANTIC
DI RuRENTIAL BY THe CARTICIPANTS

3cale Pre-Instituts Post-Institute D
M M
Lvaluative
Cood-Bad 2.04 1.62
Beautiful-lgly 2.15 1.81
Intelligent.lgnorant 2,42 2.04
Ki!)d-cmgl 1l 088 1. 69
Relaxed-Tanse 1.69 1.65
Valusble-Worthless 2 2 2.15
WiseeFoolish 2,08 2.08
Pieasant-Un;leasant 1.73 1.69
Total Seale 2.05 1.85 074
Potency
Large-dmall 4, 69 e 58
HardeSoft 5019 5450
Heavy-Light 4,96 5435
fugged-Delicate 4.73 536
Deep=Shallow 4,31 4,77
Stronge-Weak b.27 J.12
Healthy-Sick 2.2 2023
Total cale b o laly Loz o167
Ac tivity
Helaxed-Tense 1.8 1.69
Sharp-Dull L4.46 40?3
ActivePassive 5623 6.08
Faste.Slow 4.00 4.77

Total Scale | 3.85 be32 117




N TABLE 10

MEAN RATIHGS AND DIFFERENCHS Ii Tiis ALLMICATION (D) UF THo CUNCEST ":dfa.aTisn®
48 RATED PREe AND POSTINSTITUTE ON TUE THREL SCALES OF 1Tt ScMANTIC DIVFLRENTIAL
BY Tiie PARTICIFANTS

Scale Pre.Institute PosteInstltute D
M M
Evaluntive
Good-Bad 2435 2,77
Beautiful-lgly 227 3.50
Intelligent-Ignorant 2485 Je62
Kind-Cruel 2065 3019
delaxed-Tense 258 3.04
Valuable-Worthless 2451 3eH2
Wise-Foolish 2054 305"
Pleasant-lnpleasant 2450 2.73
Total Scale 2.57 3.32 185
Yotency
farge-Small 3.85 o008
HardeSof't be54 4e62
Heaw-bight 4400 Lo4b
Rugged-Dalicatoe 12 4,77
Deepe3hallow 4.04 3.85
Strongewesk 3.50 3.77
Hoalthy-5ick 2435 3.62
Total scale oGk 4,16 118
Activity .
Relaxed.Tenss 2,58 304
Sharpeluld 4423 4.19
AgtiveaePasrive 4,73 4.85
FasteSlow 4.23 36

Total 3cale 394 3,88 «005




| TABLE 11

MEAN RATINGS AND DIFFERBNCES IN THEL ALLOCATION (D) OF THE CONCEPT & LITANCE®
AS RATED PREe AND PUST-INSTITUTE ON Tk THR&E SCALLS OF Tiiw SidANTIC DIFFERiNTIAL
BY THE PARTICIFANTS

Scale rre-Institute Post-Institute D
M M
Evaluative
Good=Bad 342 4.65
Beautiful-ugly 3.55 4.50
Intelligent=Ignorant b.42 4,58
Kind-Cruel 342 3.35
iwiaxed«Tenge 2,31 304
Valuable-Worthless 4,27 527
Wise-Foollish 4,31 4,81
Fleasant-uvi,.leusant 3.19 3.77
Total Scale 361 4,24 176
Potency
Large-Small 3.96 4.59
Hard=Soft 5.15 5.23
Heavy=lLight 4,88 4.50
Rugged-Delicate 512 545
mep-ShallQW 4 062 4.50
Strong-Weak Se42 4,96
Healthy=-Sick L,04 4,861
Total Scale 4,74 4,82 «120
Activity
Relaxed-Tense 2431 Fo 04
Sharp-Dull 4,92 4,53
Active~ingsive 6.04 5423
Fagt~Slow 4.35 4,96

Total Scale 4,53 4,45 «115




TARLE 12
MEAN JATINGS AND DIFFisHENCwS IN ALLOCATION (D) OF THa CONCLPT “REVOLUTILN™ AS RATED

PRE- AND POST<INSTITUTE ON THE THREE SCALES OF Thu SuMANTIC DIFFsRENTIAL 3Y THE
PARTICIPANTS

Scale Pre-Institute Post-Institute D
M M
Evaluative
Good-Bad o 5“’ "."‘050
Beautiful-lgly 3.15 3.69
IntelligenteIgnorant 4.81 5.46
Kind<Cruel 3.92 3.73
Relaxed-.Tense 2.19 2.77
Vzluable-Worthless 5.3) 5435
Wise=Foolish 5.19 4,52
Pleasant-Unpleasant 2483 3.15
Total Scale 4,01 4.16 122
Potency
Large-Small 4,12 4,38
Hard-Soft 5 46 : 5.12
Heavy-Light 4,88 4.96
Rugged-Delicate 5.27 5.73
Deep-Shallow 4088 3081
Strong-Weak 5435 4,62
Healthy-3ick 4.50 L3l
Total Scale 4.92 4,70 146
Activity
Relaxed=Tense 2.19 2.77
Sharp— Dull 5008 50 i2
Active-Passive 5465 5.69
Fast.Slow be54 5.15

Total Scale 4.36 4,63 007




MEAN RATINGS AND DIFFoRENCHS IN ALLUCATION (D) OF THS CUNCAPT "™ELFARE™ AS RATED
PRIi= AND iOST-INSTITUTE ON THE THREE SCALES OF THE S:MANTIC DIFFLRBNTIAL BY ThHb

TABLE 13

PARTICIPANT
Scale Pre.Institute Post=Ingtitute D
M M
Evaluagtive
Good~Bad 446 3.69
Beautiful-Ugly 3.58 3.38
Intelligent~lignorant 4,19 4,12
Kind.Cruel 3 . 69 3 82
Relaxed-Tense 3.38 3.31
Valuable~Worthless 5.38 5.04
Wise~Foolish 542 5.12
Pleasant-Unpleasant 3492 3.65
Total Scale 4,25 4,02 14
Potency
Large~Small 4,65 5.04
Hard-Sof't 4,23 4,50
HeavyLight 4,15 4,61
Rugged-Delicate 4,12 L.5%
Deep-Shallow 4,73 .5
Strong-’vlaak ’*016 3. 73
Healthy-Sick 4,46 465
Total Scale 4,36 4,49 «009
Activity
Relaxed-Tense 3.38 3.31
Sharp-Dull b,77 4,04
Active-Passive k62 4,31
Fast=Slow 3461 4,65
Total Scale uolb 4.08 0116




| TABLE 14

MEAN RATINGS AND DIFFERENCUS LN ALLJCATION (D) OF Tie CONCELPT "THs ESTAILISHMZNT®
AS RATLD PREe AND POST-.INSTITUTE ON THe THRBL SCALBES OF T 3=dANTIC DIMFLRENTIAL
BY PARTICIPANTS

Scale Pre-lnstitute Post.Institute D
M M
Evaluative
Good-Bad 3.73 2.85
Beautiful=Ugly b2 3465
Intelligent.lIgnorant 4,58 3.81
Kind-Cruel 3.27 2.88
Relaxed-Tense 3.26 3.19
Valuable-worthless 5.77 3.61
fleasant-Unpleasant 3.50 331
Total Seale 3.84 3.30 185
Patency
"7 large-Small 4.96 4,76
Hard-Soft 4.81 4,58
Hea\'y-Light ’+. 5“ u.?j
Rugged- Delicate 465 4,77
Deep-Shallow 4.15 4,08
Strong-Weak 4.77 L,62
Healthy-Sick 4,19 3.46
Total Scale 4,48 443 118
Activity
Relaxed-Tense 3426 3.19
Sharp-{ull L.34 4,58
Active-rassive 5.12 5.34
Fast=Slow 4.15 4,04
Total 3cale b3k 4e34 .005




- TABLE 15

MEAN RATINGS AND DIFFERENCES IN ALIOCATIONS (D) OF THE CONCEPT “BLACK IOWER"
AS RATED PRE- AND POST=~ INSTITUTE ON THE THREE SCALES OF THE SEMANTIC DIFFEREN=
TIAL BY THE PARTICIPANTS

Scale Pre-=Institute Post=Institute D
M M
Evaluation
Good-Bad 5 [ 0‘0- 5 . 1 9
Beatiful~Ugly 535 4.85
Intelligent=Ignorant 5.27 5.19
Kind=Cruel Le5L L.23
Relaxed-Tense 335 3.92
Valuable-Worthless 6,08 5,81
Wise=Fcollsh 5454 5.81
Pleasant=Unpleasant 5438 5,00
Total Scale 5.07 5.00 2099
Potency
large=-Small 4,62 462
Hard=Soft 4.58 4.85
Heavy=Iight Lebb 4450
Rugged=Relicate 5¢12 527
Deep=Shallow Le85 L.96
Strong=-Weal 5469 5465
Heglthy=-Sick 5.08 5.19
Total Scale he91 4,86 011
Activity
Relaxed-Tense 3435 3.92
Sharp-Dull 523 535
Active~-Passive 5.88 5.65
Fast=Slow hn 88 l}o 92

Total Scale Le8). 4,96 062




b TABLE 16

MEAN RATINGS AND DIFFERENCES IN ALLOCATION (L) OF THE CONCEPT "AFRICAN" AS
RATED PRE= AND POST~ INSTITUTE ON THE THREE SCALES OF THE SEMANTIC DI/FER=-
ENTIAL BY THE PARTICIPANTS

Scale Pre-Institute Post=Institute
M M

Evaluation
Good=Bad 5.42 6.23
Beatiful"US]y 5 88 5. 85
Intelligent=Ignorant 5496 6.27
Kind~Cruel 496 5.08
Relaxed~Tense Le12 Le5h
Valuable~Warthless 6,00 6,00
Wise~Foolish 5.54 5.69
Pleasant~Unpleasant 5435 5.88

Total Scale 540 5.70 112

;

Potengx K
L&rge- 5 . 08 5 . 38
Hapd=Sof't : 4458 Le54
Heavy=-Light Lel5 by 54
Rugget=Delicate 5.65 5,08
Deep~Shallow L.96 5012
Strong=Weak 5.38 5.62
Healthy=Sick 5.38 573

Total Scale 5,03 5.16 .009

Activity
Relaxed=Tense Le12 b5l
Sharp-~Dull 5¢15 e 96
Active=Passive 5.04 . 577
Fasi~Slow Le54 4,96

Total Score Lo 71 5.06 124




TABLE 17

Changes from Pre~Institute to Foste=Institute in Semantic Differertial
Judgerents for Participants in the EPDA Institut~ in African and
Afro-American Culture

(The sign represents the direction of change and the value represents
the magnitude of the change)

“Changes On

Concept Evaluation Potency Activity
Poverty -(o204) +(26) +(+68)
Cultural Deprivation ~(e15) +(.04) -(.02)
Disadvantaged =(,02) +(.05) +(o42)
Black Self-Concept «(+19) =(+21) +{.03)
Negro =(.22) =(+55) +(.02)
Racism =(+20) =(.02) +(o47)
Separatism +(.75) +(.32) -(+06)
Militance +(.63) +(,08) -(,08)
Revolution +(+15) =(¢22) =(e32)
welfare . =(+23) +(.13) -(.06)
Establishment +( o 54) +(1,95) None
Black Power -(.07) -(05) +(.12)

African +(.30) +(.13) +(.35)




TABLS 18

COMPARIZON OF MEAN RATINGL (:F THL CONCEPT POVERTY ACCORDING TO ETHNIC

MEMBEREHIP
~ Test Retest
Secale Black Non=Black D Black Non-Black D
Evaluative
GOOd-B&d 2.23 1.00 1.1&5 1.25
Beautiful=-Ugly 2,05 1.25 5427 1.25
Intelligent=Ignorant 2.32 2.75 2.45 3.00
Kind"cruel 2.23 1. So 2.05 1025
Rel&)‘ed"’rense 1091 2.00 1.95 1.25
Valuable=liorthless 3,00 3.50 2,27 2450
Wise-FooliSh 2.72 .75 2.32 2.25
Fleasant=Unpleasant 1.77 1.25 2,00 2,00
Total Scale 2,28 2,00 .28 2,47 1.84 .63
Fotency
I.a.rge~Small 5.114- 3.75 6.32 1025
Hard=Soft 5095 ll-ooo 5.82 5.75
Hea.vy'-ld.ght 5.23 5.75 5.27 6.00
Rugged~Delicate 5.27 Le75 5.77 6425
Deep=Shallow 5.46 5.00 5.64 5450
Strong"weak 3.09 2.00 3.77 2.75
Healthu=Sick 2. 6[‘- 3 . 75 2 <00 1, 25
Total Scale 4,18 3.75 +93 LeSL be1ll .83
Activity
Relaxed=Tense 1.9 2.00 1.96 1.25
Sharp-~Dull 3.18 3.50 L.09 Le25
Active=Passive 3.91 2.25 L.68 4,00
Fast=3low 3,50 2.75 4.32 3.50

Total Scale 3.13 2.63 .50 3.76 3.25 ’ .51




. TABLE 19

COMPARISON OF MEAN RATINGS OF THE CONCEPT CULTURAL DEPRIVATION ACCORDING TO
ETHNIC MEMBLRSHIP

Test Retest
Scale Black Non~Black D Black Non=3Black D
Lvaluative
GOOd-B&d 1.610- 1.25 1055 1.25
Beautiful-ugly 2. lh 1 . 50 1 . 64 2. OO
Intelligent=-Ignorant 2,59 1.50 2,41 3.25
Kind=Crel 2.32 1.50 2,18 1.75
Relaxed-Tense 2,82 3,00 2,05 2.25
. Valuable=Yorthless 2,82 2,75 2,82 1.50
Wise-FOOIish 2. 77 1.75 2. 59 1050
Pleasant-Unpleasant 2,09 1,50 1.73 1.50
Total Scale 2.1'-0 l.8’+ .S6 2.12 1088 .2!}
Potency
Iarge-Small 5 .00 2 .75 5 005 2. 25
Hard=Soft 5,00 6,00 5¢32 550
Heavy-Light b 73 5 75 ’vbo 50 6. 00
Rugged-Delicate l&.[ll 6.00 5. 09 5.20
Deep~Shallow 5423 5.25 5.00 5.25
Strong-Yeak 3.23 2.25 3455 4.00
Healthy'SiCR 2.68 1. 50 2.36 2.25
TOta-l Scale l}.l&o ll-.2l 019 l&.!‘l 4.35 006
Activity
Relaxed=Tense 2,82 3.00 2,05 2.25
Sharp-~Dull 3.95 .75 405 - 1.50
Active-Passive 4.00 4,00 4e 59 3.50

Fast-Slow k55 1,420 4.05 4,00
Total Scale 3.83 3,49 o34 3.69 '2.81 .88




<«

COMPARLSON CF MEAN RATINGS CF THY: QONCEPT DISADVANTAGLD ACCORDING TO
ETHRIC MEMBURSHIF

T.aBLE £0

Teest Retest
Scale Black Non=Black Black Non=Black D
Evaluative
Cood~Bad 2,18 1.25 1.68 1050
Beaut!ful-Ugly 2,00 1.75 2,45 2.25
Intelligent=Ignorant 2,36 2,75 2,95 2.25
Rel&xed-Tense 2 .18 3.00 2 . 32 1.75
Valuable~Horthless 3.32 4,50 2,82 2,00
Wise~Foollish 3 . lh b 00 3 . 05 1.00
Pleasant-Unpleasant 2.09 2.00 2.59 2,00
Toml Scale 2.‘&6 2.69 023 2 58 108‘& ;7‘&
Potency
Hard=Soft 5.18 5.25 h. 91 5075
Heavy—l.igh‘t 14. 68 l-n 75 lh 95 5e 75
Rugged-Delic&te h.27 h. 50 h.?? ‘; . 50
Strong"heak 3.36 2.25 3.09 3.25
Healthy=~Sick 3.27 2.25 3.05 1.50
Total Scale l‘-.w ’4.00 01{8 ll-'h? ll-¢32 015
Activity
Relued-Tense 2 . 18 3 . 00 2. 32 1 . 75
Sharp=~Dull 2,45 225 Loll 2.25
Active-Passive 3.82 3.25 4.18 4.00
Fast-Slow 3.&8 3025 h.55 3.50
Total Scale 2,91 244 3.87 2.88




TABLL 21

ACCORDING TO ETHNIC MEMBERSHIP

Test Retest
Scale Black Non=Black D Black Non=Black D
Evaluative
GOOd‘Bad 2.18 5.75 5.82 5075
Beautiful=Ugly 6455 6.00 5,86 5.50
Intelligent=Ignorant 5.62 5450 5,27 6.00
Relaxed=Tense Le27 Le50 4.82 4,00
Valuable=Worthless 6434 6.25 64,36 6,00
Wise=Foolish 5.59 6.25 6.09 6.00
Pleasant-Unpleasant 54445 6.50 5441 5.75
Total Scale 5.08 5.81 713 5.62 5.50 12
Potency
Iarge-Small L 55 ke 00 5.22 Lo 50
Hard-Soft Le36 Le25 Le36 3,75
He&vy-ught l{.. 50 l&. 25 h. 23 ll-. 25
Rugged=Delicate 427 3.75 Leo14 3,50
Deep=Shallow 5.13 5.50 5423 5.75
Strong—Weak 6.18 5 L) 50 5 [] 18 5 [] 75
Healthy=-Sick 534 5e25 5.73 6.25
Total Scale 4.92 4.82 .10 4.87 he82 .05
Activity
Rel&xed-Tense I;Q 27 h. 50 l&082 l&. (X)
Sh&rp-Dull 1;077 5 00 5 .27 h. 50
Active~Passive 5.86 Le50 5,14 6.00
F&St-Slow I;. 6“- heOO h.86 6.00

Total Scale 489 4,50 «39 5.02 5.13 11




TABLw 22

COMPARILON OF MEAN RATIRGE G#f THE COMCEPT NEGRC ACCOEBDING TC
ETUNIC HMLKBEIREHIF

Tool Retest
boale Black Son=Black D Black Non=Black D
bvaluative
liood-B&d 6011* 6025 ﬁolh 6.00
Baautlful-liely 618 6,00 595 600
Intelllaunt-lmrmt 5 091 5 075 6 okls 6:0
Kint=Cruel 5013 5050 5.23 6. <0
kelaxed=Tense 386 50,00 h09 5.0
Valuable=torthless 5¢6L 6425 5.73 6425
Hise=-Foollsh 5063 6025 503& 5400
Fl“mt"“npmﬁﬂﬂt S 77 60 <5 he 77 6. 25
Total Seale 505‘0 5091 0107 50“3 509‘6 . 51
Lurae-mll held LeRS 10086 4 50
Haxd=Soft - Le91 4e 25 450 3425
Heawy=Iight he59 5¢25 he55 3425
Hugged-Delicate 4.86 450 4e6B 525
Dccp-&hallow 4e50 §.00 10077 6.00
&tmng-h’uk 5 . 73 5 25 Se 73 ‘h 5°
Healthy~5ick He %1 6.00 5.27 5.50
Total Scale Ibosb 1)093 om '0091 be 61 030
Activity
Holaxod=-Tense 3 .86 5 GO l‘om 5000
Sharp=indl (1) 8 525 Le68 40
Active~facaive hedly he75 5eh5 525
Fagteilow bie 36 4e50 Sekb LeT5

Total BSecals bely2 h.@\i o‘tb 1&092 lbo?f! 017




TABLS 23

COMPARISON CF MrAN RATINGS OF THE CONCEFT RACISM ACCORDING 10
ETHNIC MEMBRRSHIP

Test Retest
Scale Black Non=3lack D Black Non=Rlack D
Evaluative
Good=Bad 223 1.00 l1.68 1.25
B.autiful"ug]y 2.36 1,00 1091 le 25
Intelligent=Ignorant 3ell 1,00 2.b8 1.00
KindeCruel 2.00 1025 1077 1025
Relsxed-Tense 1.73 1.50 L.77 1.28
Valuable=iforthleas 2.68 1.00 2.36 1.00
"‘188"”?00115}1 2027 10(” 2027 lom
Pleasant=Unpleasant 1.86 1.00 1.82 1.00
Total SHcale 2.28 1.09 1.19 2.03 1013 090
Potency
Ial‘ge-smll h086 3075 1‘0 86 3.(”
Heavy~ILight Lebly 6475 5423 6.00
Rugﬁﬂﬂ-nelicate l}o u 6. 50 5 . 18 60 50
Deep=Shallow e 91 425 4.77 k75
Strong=lieak Lol 3,50 3,23 2450
Healtho=Sick 2.36 1.00 2.45 1.00
Total Scale he36 o6l 028 hel5 Lol 20
Activity
R@laxd"Tense l . 73 lo 50 1 . 77 ."- [3 25
sharp=Dull be55 4000 LeT7 4450
Active=Fassive 5.00 6450 6.00 6.50
Fagt=Slow 3077 5.25 ‘0068 5025
Total Scale 3.76 Le31 55 he3l 4438 07




TABLE 2%

COMPALISOR OF MEAN RATINGS OF THE CONCEPT SEPARATISM ACCOURDING TO
ETHNIC MEMBERRENIP

Test Retest
Scale Black Non=Black D Black Non=~ Black D

lvaluative

Good~Bad .55 1.25 2.95 1,50
Beautiful=Ugly 2.45 1.25 3.77 2,00
Intelligent=Ignorant 3.09 1.50 3495 1.75
Kind=-Cruel 2,91 1.25 3.45 1.75
Relaxed~Tense 3.77 2,50 3.32 1.50
valuable~rorthless 3.05 1.50 3.91 2,00
Wise—FooliBh 2.77 1.25 3 .86 1.75
Fleasant~-Unpleasant 2455 2.25 4.18 1.25
Total Scale 2.89 1.59 1.30 3.67 1.69 1.58
Potency
large-5Small 3.95 3.25 b4e55 1.50
Hard-SOft lb.lbs 5000 L.36 6.00
HeaVy-I.ight 3. 77 5 [} 25 3 [} 27 6. 00
Rugged=Delicate 4,00 475 L.68 5425
Deep~Shallow 4,00 Le25 4,05 2.75
Strong-ieak 345 3.75 3.91 3.00
Healthy-Sick 3.00 2,00 3.91 2,00
Total Scale 3 080 h.OA 021; h. 10 3 .79 . 31
Activity : ‘
Relaxed-~Tense 3.77 2,50 3.32 1.50
Sharp—Dull l‘-.l‘& L.?S l}. 32 3.50
Active~Passive 473 Le75 LT3 5.50
Total Scale 3.98 hel3 15 3.93 3.63 «30




TABLE 25

COMPARISON OF MEAN RATINCH OF THE CONCE T MILITANCE ACCORDING 10
ETHNIC MEMBERSHIP

Test Retest
Scale Black Non=Black D Black Non-Black D
Ivaluative
Good=2ad 3.68 2,00 5.00 2.75
Beautiful-Ugly 3.23 1.75 4,00 2.75
Intelligent= Ignorant 4.64 3.25 4.86 3.00
Relaxed=Tense 2,50 1.25 3.18 2.25
Valuable~tiorthless 4Le32 4,00 5¢41 4450
Wise=Foolish 4,00 6.00 4,91 4425
Pleasant~Unpleasant 3,32 2.50 3.86 3.25
Total Scale 3.68 2.81 .87 L34 3.16 1.18
Fotency
IAI‘ge-Sn'all Lb . 23 2 . 50 L. Oo 3 . 25
HaI‘O‘.-SOft 5.00 6.00 5.18 5.50
Heavy=-ILight L.77 5.50 Lol 5,00
Rugged-Delicate 4,91 6.25 5.05 5475
Deep—-Shallow L.6L 4.50 4.32 5,50
Strong-Weak 5 036 5 075 l}o 95 5 . 00}
Healthy=Sick 3.64 6.25 4,91 Le25
Total Scale 4.65 5.25 .60 L.69 4.89 «20
Activity
Relaxed=Tense 2.50 1.25 3,18 2.25
Sharp=Dull 4,91 5.00 L 50 5.00
Active~Passive 6.00 6.25 5.18 5,50
Fast-Slow Le 77 5.25 4473 6.25
Total Scale 4455 Lok, Al 440 L.75 «35




TABLE 26

COMPARIUON G MEAN RATINGS OF TH: CONCEPT HLVOIUTION ACCCRDING TO
ETHNIC MEMBLRGHIF

Test Retest
Scale Rlack Non=Rlack D Black Non=Black D
Lvaluative
Good=Bad 4432 1.50 h.T73 3425
Beautiful=Ugly 2.45 1.50 2.86 2,75
Intellizent=Igncrant  4.91 4.25 Le68 2.75
Kind-Cmel 11027 2.00 3 .91 2.75
Lelaxed=Tense 2.36 1.25 2.77 2,75
Valuavle~Worthless 5455 4,00 5645 3.75
Wise=Foolish 545 275 k.86 32,25
Pleaﬁant"unplea sant 2 .86 2 .OO 3 .27 2 . 50
Total Scale l{.ls 2.53 1.62 1&019 3.09 1.10
Potency
Hard-SOft 5.36 6.% 5.00 5.75
Heavy—ﬁght L&.68 6.00 h082 5075
Rugged~Delicate 5409 6.25 5.64 6425
Deep~Shallow L77 550 4450 5.75
Strong-weak 5.32 50 50 l}.32 6.25
Hea‘] thy-SiCk L}o 6h 3.75 h-l&s 3.50
Total Scale 5,83 Gel43 o€ Le76 5,21 o445
Activity
Relaxed-Tense 2.36 1.25 2,77 2,75
Sharp-DulJ lh95 5075 14086 £.00
Active-FPassive 5e54 6.25 5.64 5,00
Fast=Slow Lholl 5.25 5,00 6,00

..19 062




il TasLd 27 .

COMPARTSGH G ¥EAN RATINGE OF Tillh CONCEPL LLIFARE ACCORLING 1o ETHNIC MEMBEKSHIF

Tost Rotest
Heale black Non=-Blarck P Black Kon=Black D
Evaluative
GOOd"Bﬂd ‘-|-¢27 50 50 3.32 5075
Peautiful-lUgly 3.36 he75 3009 5,00
Intelligent=lgnorant hell he50 3.86 5,50
Kind-~Cruel 345 5.00 523 450
Relu‘d"Tﬁnse 3 032 3075 3 .13 ‘tom
Valuable="orthless 5.32 5.75 5400 5¢25
Wise~Foolish 3.95 6.25 5.05 5.50
Ileasant=Unpleasant 3+95 3.75 3.59 4,00
Total Scale 3097 ho9l 71 3079 be 9‘[- 015
Fotency
Large-&na.ll lh73 1&025 5‘-18 lt025
Heavy-u.ght l&o ih 10025 tl-a 36 5900
Rngged-Delicate hell 5400 dpe 6[& ’0.00
Deep~Shallow L.68 5.00 ko 55 4450
Strong~weak 3.95 5025 3.55 he'?5
Healthy=tick Le27 5.50 4e55 5¢25
Total Scale L3 he79 o8 heliB L6 013
Activity
ROJ.axed-Teme 3. 32 3 ° 75 3 ° 18 l+o 00
Sharp-Dull 486 hel5 3.82 5425
Active~Passive hobly 4he50 hLe25 4,50
Fast-5Slow 3832 3.75 hebly Le'75

Total Scale L.16 406 «10 3.98 he63 65




Tadld <6

COMPARISON OF MEAN RATINGS Of THE CONCEFT THE: LETABIISHMENT ACCORLING TO
ETHNIC MEMBERSHIP

Test TRetest
Scale Black Non=Black D Black Non=Rl itk D
Evaluative
GOOd-Bad 3068 lbooo 2.59 1‘025
Beautiful~Ugly 3.32 4.00 2,50 3.50
Intelligent~Ignorant 4.50 5.00 L.59 L.50
Kind-C!’uel 2095 5000 2.68 1«0.00
Relaxed=Tense 3.27 3.25 3.05 4.00
Valuable=~Worthless L.82 4.50 3.68 Le50
Wise-Foolish L.27 4.00 3.91 L OO
Pleasant=Unpleasant EPYx 4.00 3.14 Le25
Total Scale 3.78 4.72 7N 3.27 4413 .86
Potency
I&rge-Sm&ll 145095 5000 34086 ‘!&025
Hard=Soft 145082 10-075 4,77 3050
Heavy=~Iight 4450 475 Le77 4450
Rugged=-Delicate L.82 3.75 4.77 Le75
Strong-h’eak 145082 l-bo 50 l&o 59 16075
Healthy‘-Sick 3077 l‘-ooo 301‘1 3075
Total Scale lbo 51 l&o 616 013 lg.h? 418 029
Activity
Relaxed=-Tense 3.27 3.25 3.05 4,00
Sharp~Dull L.82 5.0 L.50 <, 00
Active-Passive 4.95 6,00 L.68 5.50
Fast"SlOW l&.OO 5nw 3091 10075
Total Scale 4026 16081 5% 1600[6 L.8) 77




' TaBLE 29 o

CONPARILEN 0 MLAR BATINGE OF THE OORCLFL BRACK BOviR »(0C0hSTHEG TG
LERRIC MiMId HEHIP

Teat Tetest
Scale Black Non=Rlack D Black Non=plack D
Lveaivative
Cood=Bud 5.00 5¢25 5632 4 50
Befﬁutu“l.ugly 5 033 5. 50 ‘bo‘;g bhe?25
Intelliﬁem":&mrﬁnt 5.22 50 50 5.12 5.25
EindeCruel 4455 he50 4e32 3.75
felaxed=-Tense 3,32 3650 Le00 3450
Valunble=‘orthleas 6.09 6400 5.36 550
Wise=oolish SehsS 6000 6.03 ’h?ﬁ
Fleasant=iinplescant 8¢5 5e75 5405 LeT5
Total Zeale So 03 5025 o2 500’4 j&o 53 056
Lt
Yarge-tnall he55 5.00 beT: 500
Hard-Soft 4S5 Ue 75 Le'?3 5050
Heavy=Light ol 475 he36 5.25
Rugged=iieiicate o3 %o 50 3.%5 6o
Dup-tﬂmllow .‘@.66 5075 4-80 5650
Strong-iieak 5.65 575 SeGk 578
Totul Seale . 5056 5013 032 ‘0078 5025 ol&"
Astivity
nolaxed~Tense 3.32 3,50 be Q0 3.50
EZharj=Dull 5.18 5.50 5635 Le25
Active~Passive 5,95 5.50 5059 6.00
Fast=Slow he 65 6,00 1‘-. 68 be 25

Total feale Le?8 5 13 03 5 be 96 5 0 04




TaBLE 30

COMPARISCN OFf MEAN RATINGS CF THE CONCEPT AFRICAN ACCCRDIKG 70
ETHNIC MEMBERSHIP

, Test Tietest
Scale Black Non=Black D Rlack Non=-Black D
Evaluative
GOOd-Bad 5.10-1 5.50 6.27 6.00
Beautiful-Ugly 5.,91 5.75 5.91 5450
Intelligent=Ugly 6.00 5.75 6.32 6.00
Kind=Cruel 4,86 550 fe91 6,00
Relaxed=Tense 4..09 Le25 Lel5 5.00
Valuable=lorthless 6.00 6,00 6.05 6,00
wise=Foolish 5.55 5.50 5462 575
Pleasant=Unplecasant 5427 5475 5.82 6425
Total Scale 5.39 5450 11 5.67 5,81 A
Potency
large-Small 4495 5.75 S5e41 5.25
Hard=Sof't 455 4075 ll-oBlb Le75
Heavy.ught h.l8 h.CO ho 614. 1‘..00
Rugged=Delicate L6l Le75 5.05 5425
Deep~Shallow 5,00 475 5409 5e25
Strong"weak 5 027 6. OO 5 [} 59 5 . 75
Healthy f'SiCk 5 . 27 6.00 5 . 73 6.00
Total Scale L.8L 5.14 o 70 5.12 5.18 .06
Activity
Relaxed-Tense 1&009 l&o 25 lﬁ. 1&5 Som
Sharp—Dull 5. 09 5. 50 lbo 95 5.00
Active=Passive 5,05 5.00 5.73 6.00
Fast=Slow be lbs Se 00 Le 86 5. 50
Total Scale L.67 L9l 27 5.00 5.38 38




TABLE 31

CHANGLS FROM PRE«INSTITUTE TO PUST=INSTITUTE IN Shi4akTIC LIFFLRENTIAL
JUDGur{ENTS FOR PARTICIPANTS ACCURDING TO &£THNIC MEMBLRSHIP

(The sign represents the cairection of change and the value represents the
maghitude of the change)

Changes on -
Concept Evaluation ' fotency Activity
flack _ Non-Black Black NoneBlack Black NoneBlack
Poverty +(.19)  «(.16) +(s26)  +(.36) +(.63)  +(.62)
Cultural Deprivation a(.28) +(04) «(e32) +(.20) w(e50) «(e20)
The Disadvantaged +(12)  -(.85) +(.01)  +(,32) +(.96)  =(.06)
Black SelfConcept +( o 54) =(e31) «(+05) None +{.13) +(.63)
Negro e(al1) +(03) . +(.07) =(.32) +(.50) +(.13)
Recism =(.25)  +(.08) +(+09)  =(.39) +(.55)  +(.07)
Sepagatism +(.78) +(.10) +(.30) o(e25) +(05) «(a50)
Militance +(.54) +(+75) +{+04) <(.36) - .15) ( «31)
Revolution +(.04) +(+56) «(:07) «(.22) +(e25) +(.56)
Welfare -(.18)  +(.03) +(.17)  «(.18) «(.18) +(.57)
kstablishment «(e51) e(o5%) w{o04) o(.54) e(e22) None
Black Power +(.06) (.72} «~(«08) <(.07) +(.18)  <(.13)

african #(.28)  +(.31) #(.28)  +(.04) +(+33)  +(.h%)




TABLE 32

MuAN RATINCS AND DIFPERENCES IN ALIOCATION (D) OF THE COKCEPT "POVERTY"
AS RATEDL PRE=-and POST-TEACHING ON THE THREE SCALES OF THL S:MANTIC
DIVFLRENTIAL BY STULENTS

#Based on lean Scores

Scale Fre-Teaching Fost=~Teaching o
M M

Iivaluative
GOOd'-Bad 1083 lc 90
Beautiful=Ugly 2,07 2,15
Intelligent=Ignorant 2,85 2.63
Kind-Cmel 2. 28 2 . 21
Rkelaxed-Tense 2.46 2.40
Valuable=Worthless 2.38 2.36
vWise=Foolish 2.66 2.53
Pleasant«Unpleasant 2,11 2.04

Total Scale 2.33 2.28 009

Potency
large=Small 4e 1O 431
Hard=Soft 545 5420
Heavy~Iight 5,00 5.11
Rugzed-Delicate 5.04 5.16
Deep=thallow Le55 Le55
Strong~Weak 3.40 3637
Healthy=Sick 2.62 2.55

Total Scale L35 L33 | $102
Relaxed-Tense 2.i6 2.40
Sharp-Dull . 3 . hé . 3 . 90
Active-Pagsive 4.50 477
Fast=Slow Lo 40 Le56

Total Scale 3.71 3.91 «172




TaBLa 33

MEAN RATINGS AsD DIFFERENCES IN ALLOCATION (D) OF THE CONC. PT “NEGRO®
AS RATED PRE&AND POST-TRACHING ON THE THRiE SCALES UF THL SoiaNTIC
DIFFERENTIAL BY STUD&NTS

Scale Pre«Teaching Post~Teaching D
Eveluative
Good~Bad 5439 5e43
Beautiful-Ugly 5.38 542
Intelligent-Ignorant 5433 5413
Kind-Cruel 4,92 4,90
Relaxed-Tense 4.34 4,37
Valuable-Worthless 5.86 5.68
Wise=Foolish 5420 5.10
Fleasant-Unpleasant 5.06 . 4,97
Total Sccle 5.19 5613 «030
Potency
Large«5mall 4.77 4.89
Hard-Soft 5413 4,95
Heavy-Light : 513 5613
Rugged-Delicate 5.48 517
Deep=Shallov 4,72 4,96
Strong-Weak , 5074 5¢83
Healthy«3ick 5,10 5.40
Total Scale 5415 5.19 031
Activity
RelaxedeTense 434 4.37
Sharp-Dull 4,95 4%.97
Active.Passive 5442 5.27
FasteSlow 5438 5435
Total Scale 5402 4,99 «001

*Based on Mean Scpres




TABLE 34

MEAN R.TINGS AWD DIFFLRENCSS IN ALLUCATIUN (D) OF Thin CONCurT “RACLSMY
AS RATED rRE-AND POST-TRACHING ON THi THREs 3CALws UF THE SeMANTIC
DIFFERENTIAL BY STUDENTS

Scale Pre=Teaching Fost-Teaching D*
M M
Evaluative
Good-Sad 2,94 3.01
Beautiful-Ugly 3.03 3.03
Intelligent.Ignorant 3,46 3o 34
KindeCruel 4,06 3.00
Relaxed-Tense 2,81 2,88
Valuable-Worthless 5435 3.31
Wise-Foolish 3.23 3.21
Pleasant-Unpleasant 2.85 3.03
Total Scale . 3.47 3.10 231
Potency :
Large-Small 5.38 5.11
Hﬂrd-soft 5.11 T 408?
Heavy=Light 5.06 L.64
Rugged-Delicate 5.07 5.32
Deep~Shallow 4,71 4,62
Strong- weak 4, 56 L"o23
Healthy=Sick F s 343
Total Scale 4.75 4,67 «031
Act.ivit.x
RBlaxed-Tense 2 081 2 088
SharpeDull 4,33 .52
Active-Passive 4,38 5.24
Fast-Slow 4.99 4,59
Total Scale 4,25 4,31 016

*Based on Mean Scores




TARLE 35

"
MEAN RATINGS AND DIFFERENCES IN ALLOCATION (O) OF THE CONCEP® "AFRICAMY/
AS RATED PRE AND POST-TEACHING IN THE THREE SCALES OF THE SEMANTIC
D DIFFERENTIAL BY STUDENTS

Seale Pre~Teaching Post-Teaching D
M M
Zyaluative
Good~Bad 5.85 5.52
Beautiful-Ugly 5.67 5.35
Intslligent-Ignorant 5.62 ' 5.37
Kind-Cruel 5.24 5.03
Relaxed-Tense L.77 4.30
Valuable-Worthless 6.17 5.57
Wige-Foolish 5.80 5.28
Pleasant-Unpleasant 5.06 L.8L
Total Scale 5.52 5.16 .107
Large-Small 5.62 5.43
Hard=-Soft 5.40 5.07
Heavy=-Light 5.11 5.23
Rugged-Delicate 5.7h 5.43
Strong-Weak 6.20 5.67
Haalthy-Sick 5.70 5.18
‘Total Scale 5 c 510- 5 . 52 .008
Activity K
Relaxed-Tense 4.77 4.30
Sharp=-Duli 5.10 4.91
Active~Passive 5.78 5.2
Fast-8low 5.49 5.23
Total Scale 5.29 5.01 .006

#Based on Mean Scores




TABLE 36

CHANCLS PROM PRE=TEACHING TO POST=TEACHING IN SEMANTIC DIFFERENTTAL JUDGEMENTS
FOR STULENTS

(The sign represents the direction of change and the value represents the
magnitude of change.)

Change On
Concept Yvaluation Fotency Activity
Foverty -(.05) +(o26) +(,20)
Negro . -(.06) +(.04) =(+04)
Kacism =(+37) -(.08) +(.06)

African -(.36) "’(029.) -(028)




TABLE 37

DIFFERENCES IN THE ATTOCATION (D) OF TH: COHCEFTS OF "HEGHO" AMD "AFRICAK"
ON THE THRER SCALES OF THE SEMANTIC DIFFERENTIAL AS RATED PRF-INSTITUTE
BY PARTICIPANTS

Scale Negro African D
M M
kvaluative &
Good=Bad 6.15 5.42 @
Beautiful-Ugly 6415 5.88
Intelligent~Ignorant 5.88 , 5.96
Kind=Cruel 5.23 L.96
Relaxed«Tense 4.04 4.12
Valuable-Worthless 6.58 6.00
Wise=Foolish 5.73 554
Pleacant~Unpleasant 5.85 5.35
Total Scale 5.70 5.40 d14
Potericy
Iarge~Small he38 5.08
Hard=-Soft 4,38 L.58
Heavy=Light 4.69 4415
Rugged-~Delicate L.81 5.65
Deep=-Shallow Le5d 4.96
Strong~Veak 5.65 5,38 :
Healthy=Sick 5.08 5%. 38 7
Total Scale 4£.80 5 ;E} «105
Activity 8 .
Relaxed~Tense 4OL T BelR2
Sharp=bull 4.96 5.15
Active=Passive 5435 5.04
Fast’Slow l&ose l&o 5‘&

Total Scale 4,68 4.T1 012




J
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3 TABLE 36
DIFFERENCES IN UHE ALICCATION (D) OF THE CONCEFTS OF “N],:.’GHO" AND "WAFRICAN"
ON THE THREE SCALES OF THF SEMANTIC DIFFLRINTIAL AS RATED POST~INSTITUTE
BY FARTICIPANES J

Scale Negro ; African D
M ¥
Lvaluative
GOOd-Bad 6 . 12 60 23
Beautiful-Ugly 5496 5.85
Intelligent-Ignorant 6.12 6427
%ind=Cruel. 5.1h 5408
Relaxud=lense Le23 ha5d
Valuable- Worthless 581 6.04
Wise=foolish 546 5.69
Pleasant=~Unpleasant 5.00 5.88
Total Scale 5.48 5.70 «101
Potency
Iarge=Small 481 5.38
Hard=Sof't hoBl h.69
Heavy=Light 4435 Le54
Rugged=-Delicate Le77 5.08
Deep=Shallow L.96 5¢12
Strong~lieak 5¢54L 5462
Healthy=Sick 5.31 5.73
Total Scale L25 5.16
Activity
Relaxed-Tense Le23 Le5Sh
Sharp=Dull L.58 LJ96
Active~Passive 542 5.77
Fast=Elow 4.58 496

Total Scale 470 5,06 023




¥ TABLE 39 -

A

DIFFERENCES IN THE ALLOCATION (D) OF THE CONCEPIS OF "NEGRO" AND MAFRICANY
ON TH THREE SCALLS OF THE SEMANTIC DIFFERENTIAY, AS RATED PRE~TEACHING BY

STUDENTS
Seale Negro - African D
M M
Evaluative
~ Good=Bad 539 5085
Beautiful-Ugly 538 , 5.,67 -
Intelligent-Ignorunt 533 5.62
Kind=Cruel 4.92 5.24
Relaxed=Tense L3l ' L77:
Valuable~torthless 5.86 6,17 -
Wiise-Foolish : 5.20 5.80 %
Pleasant~Unpleasant 5.06 5.06
Total Scale 519 5452 « 105
Patency
large=Small Le77 5.62
Hard=-Soft 5.13 5.40
Hea.vy-Light 54 13 5 11
Rugged=Delicate 5.48 5.7h
Deep~ Shallow Le72 4.99
Strong-Weak 574 6.20
Healthy-Sick 5410 , 5470
Total Scale 5.15 5.5L o127
Activity
Relaxed=~Tense L34 L.77
SharpeDull 595 5.10
Active=Passive 5.42 5,78
Fast=Slow 5438 5e49

Total Scale 5.02 529 «002




{ TABLE 40 -

DIFFERENCES IN THE ALIOCATION (D) OF THE CONCEFTY OF "NEGHO" AND “AFRICAN"
ON THE THRLE SCALLE OF THE SEMANTIC DIFFERENTIAL AS RATED POST-TEACHING
BY STUDENTS

Scale Negro African D
M M

Lvaluative
Good=PBac. ' 5¢43 5452
Beautiful=Uglr S5el2 535
Intelligent=Ignorant 5.13 537
Kind=Cruel 4.90 5.03
Relaxed=Tense L.37 4.30
Valuable=tiorthless 5.68 5.57

\ liise=Foolish 5.10 5.28
' Pleasant-Unpleasant L97 4.89

Tetal Scale 5.13 5.16 119

Potency
Iarge=Small 489 5e¢43
Hard=Soft 4.95 5 07
Heavy=-ILight 5.13 5.23
Rugged~Delicate 5.17 5¢43
Deep=Shallow 4.96 L.77
Strong~ifeak 5.83 5.67
Healthy~Sick 5.40 5.18

Total Scale 5.19 5¢25 020

Activity
lelaxed~Tense Le.37 450
Sharp=Dull 457 L9l
Active~Fassive 5,27 5061
Fast=Slow 535 5423

Total Scale 4,99 5.01 .001




